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1. Lighthouse school vision 

1.1 Mission statement 

Our students SHINE as Successful, Happy, Independent, Nurtured and Enriched young people. 

• Our school is a welcoming and safe place to learn, driven by high expectations. 

• We strive as a team to inspire confidence, develop resilience, promote democracy, and give 
students a voice, recognising only our best is good enough. 

• We challenge students to believe in themselves, aim high, regulate their emotions and engage in 
educational opportunities, so they leave us proud of their achievements and are ready to make 
their next steps as confident and responsible citizens in our ever-changing society. 

 

1.2  Our Aims and Objectives 

We aim to create a nurturing environment where everyone feels valued and respected and where we 
recognise that all our students and staff make a valuable contribution to our school. We will work in 
partnership with parents, carers and external services to achieve the best outcome for all students. 

We believe that people learn best in different ways. At our school we provide a quality learning experience 
through an alternative curriculum, set in a varied learning environment, that is designed to be inclusive, rich 
and engaging for students whose primary need is SEMH (social emotional and mental health), allowing 
students to develop their skills and abilities to their full potential. We consider the raising of standards of 
achievement, social, moral, and spiritual development to be the foundation of good teaching. 

Each individual student should be given the opportunity to achieve their full potential, through good teaching 
practice, planned learning, appropriate modelling, one-to-one support and intervention sessions, dovetailed 
with therapeutic services which are targeted and meet their individual needs. 

We provide opportunities for lifelong learning by supporting and encouraging the development of numeracy, 
literacy, and ICT skills. We encourage learners to achieve qualifications which will enable them to meet 
college entry requirements, apprenticeships and be prepared for the world of work. 
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We support and encourage self-management of behaviour through regular monitoring and reviews and guide 
our learners to reflect on their behaviours to develop skills enabling them to self-regulate and manage the 
challenges they face. 

All stakeholders take responsibility for raising standards and we value every member of our learning 
community; governors, parents, carers, staff, and the students who attend the school. 

We acknowledge that students come to school with diverse knowledge and from different social and cultural 
backgrounds and different starting points. 

Students learn best when: 

• They are happy, confident, and independent in a secure caring environment to which they feel they 
belong. 

• They know and understand their academic and well-being targets and objectives. 

• They have a sense of self-worth, feel confident in asking questions and are encouraged to use 
thought processes as part of their learning. 

• The assessment procedures are supportive, positive, diagnostic, and constructive based on the 
recognition of the student’s efforts and achievements. 

• They are valued as individuals and their work is positively assessed, with appropriate feedback, from 
staff, their peers and themselves, dependent upon their age, aptitude, and ability. 

• There are opportunities to work in a variety of situations; as individuals, or groups, with the teacher 
on a one to one basis, in a small group or whole class. 

• The needs of individuals are assessed and supported through planned learning, advice and support 
from all staff and other external agencies. 

• There are clear monitoring procedures. 

• Clearly defined policies on behaviour and discipline are in place and consistently implemented by all 
members of staff. 

• The students are respected and respectful and have a sense of ownership about their learning and 
community. 

• An environment exists which enables students to feel happy, safe, secure, stimulated, motivated and 
healthy. 

• The teachers are reflective and enjoy a collegiate relationship with colleagues, which enables them 
to consider their own teaching pedagogy and its strengths and weaknesses through training and 
development of all staff within the school. 

• The school, parents and carers work in partnership and the parents/carers are actively involved in 
their children’s learning. 

• The students have access to a variety of teaching approaches, experiences and challenges. 

• The students are equipped with the skills necessary to become independent learners. 

• The classroom structure is made explicit and routines, expectations and targets are clear. 

• The students experience consistency in all aspects of discipline and behaviour. 

• The students value themselves and others regardless of race, culture, colour, gender, religion, or 
ability. 

• There is a shared understanding of high expectations to ensure that all students achieve their full 
academic potential. 

• They have access to a wide variety of resources to aid them in their work. 

 

1.3 Our Ethos 
We believe in the concept of lifelong learning and the idea that both adults and children learn new things 
every day. We maintain that learning should be a rewarding and enjoyable experience for everyone; it should 
be fun. Through our teaching we equip students with the skills, knowledge and understanding necessary to 
be able to make informed choices about the important things in their lives. We believe that appropriate 
teaching and learning experiences help students to lead happy and rewarding lives encouraging them to 
become lifelong learners and successful citizens in an ever changing and evolving society. 

2. Legislation and guidance  

This policy and information report is based on the statutory Special Educational Needs and Disability 
(SPECIAL EDUCATIONAL NEED AND DISABILITIES) Code of Practice and the following legislation: 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
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• Part 3 of the Children and Families Act 2014, which sets out schools’ responsibilities for students 
with SEN and disabilities. 

• The Special Educational Needs and Disability Regulations 2014, which set out schools’ 
responsibilities for education, health and care (EHC) plans, SEN coordinators (SENCOs) and the 
SEN information report.  

3. Definitions 

A student has SEN if they have a learning difficulty or disability that calls for special educational provision to 
be made for them.  

They have a learning difficulty or disability if they have: 

• A significantly greater difficulty in learning than many others of the same age, or  

• A disability which prevents or hinders them from making use of facilities of a kind generally provided 
for others of the same age in mainstream schools.  

Special educational provision is educational or training provision that is additional to, or different from, that 
made generally for other children or young people of the same age by mainstream schools.  

4. Roles and responsibilities 

4.1 The Special Education Needs Co-Ordinator (SENCO) 

The SENCO is Anna Davies. a.davies@lighthouseschools.co.uk 

They will: 

• Work with the Principal and governors to determine the strategic development of the SEN policy and 
provision in the school. 

• Have day-to-day responsibility for the operation of this SEN policy and the co-ordination of specific 
provision made to support individual students with SEN, including those who have EHC plans. 

• Provide professional guidance to colleagues and work with staff, parents, and other agencies to 
ensure that students with SEN receive appropriate support and high-quality teaching.  

• Advise on the graduated approach to providing SEN support (See Appendix 1) 

• Advise on the deployment of the school’s delegated budget and other resources to meet students’ 
needs effectively. 

• Be the point of contact for external agencies, especially the local authority and its support services. 

• Liaise with potential next providers of education to ensure students and their parents are informed 
about options and a smooth transition is planned. 

• Work with the Principal and governing body to ensure that the school meets its responsibilities under 
the Equality Act 2010 with regards to reasonable adjustments and access arrangements 

• Ensure the school keeps the records of all students with SEN up to date.  

  

4.2 The Governors 

The Governors will: 

• Help to raise awareness of SEN issues at governing body meetings.  

• Monitor the quality and effectiveness of SEN and disability provision within the school and update 
the governing body on this.  

• Work with the Principal and SENCO to determine the strategic development of the SEN policy and  

provision in the school  

 

4.3 The Principal  

http://www.legislation.gov.uk/ukpga/2014/6/part/3
http://www.legislation.gov.uk/uksi/2014/1530/contents/made
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The Principal will: 

• Work with the SENCO and Governors to determine the strategic development of the SEN policy and 
provision in the school.  

• Have overall responsibility for the provision and progress of learners with SEN and/or a disability. 

 

4.4 Class teachers 

Each class teacher is responsible for: 

• The progress and development of every student in their class 

• Working closely with any teaching assistants or specialist staff to plan and assess the impact of 
support and interventions and how they can be linked to classroom teaching.  

• Working with the SENCO to review each student’s progress and development and decide on any 
changes to provision.  

• Ensuring they follow this SEN policy.  

5. SEN information report 

5.1 The kinds of SEN that are provided for  

Our school currently provides additional and/or different provision for a range of needs, including:  

 

• Communication and interaction, for example, autistic spectrum disorder, speech, and language 
difficulties  

• Cognition and learning, for example, dyslexia, dyspraxia, dyscalculia and students with Irlens. 

• Social, emotional, and mental health difficulties, for example, attention deficit hyperactivity disorder 
(ADHD), Post Traumatic Stress Disorder (PTSD) Oppositional Defiance Disorder (ODD) 

• Sensory and/or physical needs, for example, visual impairments, hearing impairments, processing 
difficulties, epilepsy.   

• Moderate/severe/profound and multiple learning difficulties 

 

5.2 Consulting and involving students and parents  

We provide support in the following ways:  

• the principal and SENCO operate an open-door policy for parents/carers seeking support and 
advice.  

• individual arrangements can be made for phased entry into school.  

• additional time and special arrangements for examinations through access arrangements 

• a nurture group for the more vulnerable students  

• parents/carers and students are involved fully in all Education Health Care Plan (EHCP) annual 
reviews by completing Section A and attending the annual review. 

• parents/carers and students are involved fully in Personal Education Plan (PEP) meetings which 
take place three times a year. 

• the school holds consultation meetings at the end of the academic year and student reports are sent 
home termly. 

 
 
 
 

5.3 Assessing and reviewing students' progress towards outcomes 

The class or subject teacher and intervention instructor will work with the SENCO to carry out a clear 
analysis of the student’s needs, through plan, do, review meetings. This will draw on: 
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• The teacher’s assessment and experience of the student 

• Their previous progress and attainment and behaviour  

• Other teachers’ assessments, using Pira, Puma assessments and Classroom monitor (Rising Stars) 

• The views and experience of parents 

• The student’s own views 

• Advice from external support services, if relevant  

The assessment will be reviewed regularly.  

All teachers and support staff who work with the student will be made aware of their needs, the outcomes 
sought, the support provided, and any teaching strategies or approaches that are required. We will regularly 
review the effectiveness of the support and interventions and their impact on the student’s progress.  

 

5.4 Supporting students moving between phases and preparing for adulthood 

We will share information with the school, college, or other setting the student is moving to. We will agree 
with parents/carers and students’ which information will be shared as part of this.  

The students receive a comprehensive careers pathway curriculum, adhering to The Gatsby Benchmark 
criteria. This is led by our careers lead. 

They will attend open days at colleges and a careers advisor, from Connections (CXK) visits the school twice 
a year to discuss their choices post 16+. 

 

5.5 Our approach to teaching students with SEN 

Teachers are responsible and accountable for the progress and development of all the students in their 
class.  

High quality teaching is our first step in responding to students who have SEN. This will be differentiated for 
individual students, so a bespoke curriculum is delivered.  

We will also provide the following interventions:  

• Yoga/Sensory Circuits/Fizzy 

• Musical Communication/Music Therapy 

• Talkabout Teenager Interventions 

• Talkabout Children Interventions 

• Proud to be Primary 

• Social and Communication Package 

• Lego Therapy 

• Clever Hands 

• Reciprocal Conversation 

• Read,Write,Inc 

• Zones of Regulation 

• Social Skills 

• Magic Belt/Talisman reading series 

• Memory Magic/Kim’s Game 

• Toe by Toe 

• GL Emotional Literacy 

• Sensory Room 

• Social Skills (Cooking) 
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5.6 Adaptations to the curriculum and learning environment  

We make the following adaptations to ensure all students’ needs are met: 

• Differentiating our curriculum to ensure all students are able to access it, by grouping, 1:1 work, 
teaching style, content of the lesson, questioning, challenge and review.  

• Adapting our resources and staffing  

• Using recommended aids, such as laptops, coloured overlays, visual timetables, larger font, 
computer reader  

• Differentiating our teaching, giving longer processing times, pre-teaching of key vocabulary, reading 
instructions aloud, student support staff for 1:1 funded student’s 

See Accessibility Policy  

 

5.7 Working with other agencies 

We work with the following agencies to provide support for students with SEN: 

See Appendix 1, A Graduated Approach to SEN. 

 

5.8 Expertise and training of staff  

Our SENCO has over 40 years of experience in this role. 

All staff have a bespoke CPD program and follow an online training package: - Educare. Their training needs 
are identified through appraisals, supervisions, and the school’s improvement plan. Weekly CPD. 

 

5.9 Securing equipment and facilities 
 Storing and Managing Information: - 
Student records and SEN information may be shared with staff working closely with students to enable them 
to better meet their needs.  

 

See Asset Register for storage of equipment 

 

5.10 Evaluating the effectiveness of SEN provision  

We evaluate the effectiveness of provision for students with SEN by: 

• Reviewing students’ individual progress towards their targets and outcomes, taken from their 
provision plans in a plan, do, review cycle three times a year.  

• Reviewing the impact of interventions after 6 weeks 

• Using student voice 

• Monitoring by the SENCO  

• Using provision maps to measure progress  

• Holding annual reviews for students with EHC plans 

• Holding PEP meetings three times a year. 

 

5.11 Support for improving emotional and social development 

We provide support for students to improve their emotional and social development in the following ways: 

• Students have weekly 1:1 pastoral sessions or on a needs basis daily with our well-being leads 

• Students have 1:1 or small group interventions for improving emotional and social development 

• Students are encouraged to be part of the school council 
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• All students have The Zones of Regulation curriculum to develop strategies to self-regulate their own 
emotions. 

We have a zero-tolerance approach to bullying.   

 

5.12 Complaints about SEN provision  

Complaints about SEN provision in our school should be made to the SENCO/principal in the first instance. 
They will then be referred to the school’s complaints policy.  

The parents/carers of students with disabilities have the right to make disability discrimination claims to the 
first tier SPECIAL EDUCATIONAL NEED AND DISABILITIES tribunal if they believe that our school has 
discriminated against their children. They can make a claim about alleged discrimination regarding: 

• Exclusions 

• Provision of education and associated services 

• Making reasonable adjustments, including the provision of auxiliary aids and services  

 

5.13 Contact details for raising concerns 

 

Main Office- 01843 482055 

 

5.14 The local authority local offer 

 

The Lighthouse School receives consultations from SEN placement teams to see if we can meet the needs 
of students set out in their EHC Plans. 

We work closely with Virtual Schools from all boroughs that we serve. 

6. Monitoring arrangements 

This policy and information report will be reviewed by SENCO annually.  Updated if any changes to 
legislation or school arrangements are made during the year.  

It will be approved by the governing body. 

7. Appendix 1 

A Graduated Approach to SEN Support  
 
A process of on-going teacher assessments and termly student progress meetings with the leadership team 
identifies those students making less than expected progress given their age and individual circumstances. 
The school’s first response is high quality targeted teaching by the class teacher. Where progress continues 
to be less than expected, the class teacher will discuss their concerns with the special educational need 
coordinator (SENCO).  
 During this stage extra teaching or interventions may be put in place as a student’s response to such 
support can help to identify their particular needs.  
Particular care is taken when identifying and assessing special educational need (SEN) for children whose 
first language is not English.  
 
Where students have higher levels of need, the school may need to seek advice from external agencies. 
These agencies include:  

• Educational Psychology Service (EPS)   

• Speech and Language Therapy Service  

• Physical/Sensory Support Service  

• Educational Welfare Team  
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• Children’s Services  

• Paediatric health team  

• Child and Adolescent Mental Health Service (CAMHS)  

 

 

 

 


